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Changing Mores around
Smoking
In the 1950s and 1960s, smoking was permitted vir-

tually everywhere—in restaurants and bars, in air-

planes, and offices. Elevators had ashtrays because

it was assumed people would smoke there. If you held

a dinner party in the 1950s, you would have been

seen as an inconsiderate host if you failed to put out a box or

holder containing cigarettes for your guests. All the movie stars

smoked. It was cool. Glamorous. Sexy. Smoking was a socially

desirable thing to do.

Since the 1980s, though, smoking has been increasingly pro-

scribed, both by informal mores that suggest that people who

blow smoke in your direction are inconsiderate and by formal

laws that restrict where you can and cannot smoke. Today, in

your college or university, people are probably prohibited from

smoking in their own offices.

This significant change occurs because our understanding 

of the effects of smoking have changed and also because our

values have changed. Today, we might place health higher than

pleasure on a hierarchy of values, and we believe that the rights

of those who do not smoke are more significant than the rights

of those who do.

Sociology and our World

On the surface,

there is no act

more personal

or individual

than suicide. Taking your own life is 

almost always explained by individual

psychopathology because a person

must be crazy to kill him- or herself. If

that’s true, Durkheim reasoned, suicide

would be distributed randomly among

the population; there would be no

variation by age, religion, region, or

marital status, for example.

Yet that is exactly what he found;

suicide varies by:

1. Religion. Protestants commit suicide

far more often than Catholics, and

both commit suicide more often than

Jews (he did not measure Muslims).

2. Age. Young people and old people

commit suicide more often than

middle-aged people.

3. Marital status. Single people commit

suicide more often than married

people.

4. Gender. Men commit suicide more

often than women.

5. Employment. Unemployed people

commit suicide more often than the

employed.

Because we can assume that unem-

ployed, unmarried young male Protes-

tants are probably no more likely to be

mentally ill than any other group,

Durkheim asked what each of these sta-

tuses might contribute to keeping a per-

son from suicide. And he determined

that the “function” of each status is to

embed a person in a community, to pro-

vide a sense of belonging, of “integrat-

ing” the person into society.

What’s more, these statuses also pro-

vided rules to live by, solid norms that

constrain us from spinning wildly out of

control, that “regulate” us. The higher

the level of integration and regulation,

Durkheim reasoned, the lower the level

of suicide. Too little integration leads to

what Durkheim called “egoistic” suicide,

in which the individual kills him- or her-

self because he or she doesn’t feel the

connection to the group. Too little regu-

lation led to what Durkheim called

“anomic” suicide, in which the person

floats in a sense of normlessness and

doesn’t know the rules that govern 

social life or when those rules change

dramatically.

But sometimes there can be too

much integration, where the individual

How do we know
what we know
Suicide Is Not an Individual Act

completely loses him- or herself in the

group and therefore would be willing to

kill him- or herself to benefit the group.

A suicide that resulted from too much

integration is one Durkheim called 

“altruistic”—think of suicide bombers,

for example. And sometimes people feel

overregulated, trapped by rules that are

not of their own making, that lead to

what Durkheim called “fatalistic” sui-

cide. Durkheim saw this type of suicide

among slaves, for example, or, as he also

hypothesized, “very young husbands.”

Why do you think he thought that?

Types of Suicide and Integration and

Regulation

Too little Too much

Level of Egoistic Altruistic

integration

Level of Anomic Fatalistic

regulation

Durkheim’s methodological innovation

was to find a way to measure something

as elusive as integration or regulation—

the glue that holds society together and

connects us to each other. Ironically, he

found the way to “see” integration and

regulation at those moments it wasn’t

there!

xix
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Censoring Perceived Deviance
All groups have tendencies toward social control. The desire to censor people or ideas we think

are deviant is strong, especially when those ideas seem in opposition to widely held values. At

the same time, America prides itself on being a free country, and free speech is protected by the

U.S. Constitution. Let’s look at how you and other Americans feel about an antireligionist, a

homosexual, and a racist teaching college or having books in the library. So, what do you think?

See the back of the chapter to compare your answers to national survey data.

What 
doyou

think

1. Should someone who is against all church and religion

be allowed to teach in a college or university, or not?

� Allowed

� Not allowed

2. And what about a man who admits he is a homosexual?

� Allowed

� Not allowed

3. Should a person who believes Blacks are genetically

inferior be allowed to teach?

� Allowed

� Not allowed

4. Should an antireligion book be removed from the

library?

� Remove

� Don’t remove

5. What about a book written in favor of homosexuality?

� Remove

� Don’t remove

6. What about a book that suggests Blacks are inferior?

� Remove

� Don’t remove

?

FEATURESxx

KIMM_3100_FM_pi_xli.qxd  6/18/08  8:59 AM  Page xx



I am a sociologist—both by profession and by temperament. It’s what I do for a liv-
ing and how I see the world. I consider myself enormously lucky to have the kind of
job I have, teaching and writing about the world in which we live.

I love sociology. I love that it gives us a way to see the world that is different
from any other way of seeing the world. It’s a lens, and when I hold that lens up
to the world, I see shapes and patterns that help me understand it, colors and move-
ment that enable me to perceive depth and shading. I love sociology because when
I see those shapes, those patterns, and those shades of gray, I feel hopeful that we
can, as citizens and sociologists, contribute to making that world a better place
for all of us.

Teachers in general are a pretty optimistic bunch. By working with you to develop
your own critical engagement with the world—developing ideas, using evidence to back
up assertions, deepening and broadening your command of information—we believe
that your life will be better for it. You will get a better job, be a more engaged and 
active citizen, maybe even be a better parent, friend, or partner than you might other-
wise have been. We believe that education is a way to improve your life on so many dif-
ferent levels. Pretty optimistic, no?

In this book, we have tried to communicate that way of seeing and that optimism
about how you can use a sociological lens.

Why Study Sociology? 
A Message to Students
So, what did people say when you told them you were taking sociology?

They probably looked at you blankly, “Like, what is sociology?” They might say,
“And what can you do with it?” Sociology is often misunderstood. Some think it’s
nothing more than what my roommate told me when I said I was going to go to grad-
uate school in sociology. (He was pre-med.) “Sociology makes a science out of com-
mon sense,” he said dismissively.

It turns out he was wrong: What we think of as common sense turns out to be
wrong a lot of the time. The good news is that sociologists are often the ones who
point out that what “everybody knows” isn’t necessarily true. In a culture saturated
by self-help books, pop psychology, and TV talk shows promising instant and com-
plete physical makeovers and utter psychological transformation, sociology says “wait
a minute, not so fast.”

Our culture tells us that all social problems are really individual problems. Poor
people are poor because they don’t work hard enough, and racial discrimination is
simply the result of prejudiced individuals.

And the “solutions” offered by TV talk shows and self-help books also center
around individual changes. If you work hard, you can make it. If you want to change,
you can change. Social problems, they counsel, are really a set of individual problems
all added together. Racism, sexism, or homophobia is really the result of unenlight-
ened people holding bad attitudes. If they changed their attitudes, those enormous
problems would dissolve like sugar in your coffee.
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Sociology has a different take. Sociologists see society as a dynamic interaction
between individuals and institutions, like education, economy, and government.
Changing yourself might be necessary for you to live a happier life, but it has little
impact on the effects of those institutions. And changing attitudes would make so-
cial life far more pleasant, but problems like racial or gender inequality are embed-
ded in the ways those institutions are organized. It will take more than attitudinal
shifts to fix that.

One of sociology’s greatest strengths is also what makes it so elusive or discom-
fiting. We often are in a position in which we contrast American mythologies with
sociological realities.

I remember a song as I was growing up called “Only in America” by Jay and the
Americans, which held that only in this country could “a guy from anywhere,” “with-
out a cent” maybe grow up to be a millionaire or president. Pretty optimistic, right?
And it takes a sociologist, often, to burst that bubble, to explain that it’s really not
true—that the likelihood of a poor boy or girl making it in the United States is
minuscule and that virtually everyone ends up in the same class position as his or her
parents. It sounds almost unpatriotic to say that the best predictors of your eventual
position in society are the education and occupation of your parents.

Sociology offers some answers to questions that may therefore be unpopular—
because they emphasize the social and the structural over the individual and psycho-
logical, because they reveal the relationship between individual experience and social
reality, and because structural barriers impede our ability to realize our dreams.

This often leads introductory students to feel initially depressed. Because these
problems are so deeply embedded in our society, and because all the educational
enlightenment in the world might not budge these powerful institutional forces—
well, what’s the use? Might as well just try and get yours, and the heck with every-
one else.

But then, as we understand the real mission of sociology, students often feel invig-
orated, inspired. Sociology’s posture is exactly the opposite—and that’s what makes
it so compelling. Understanding those larger forces means, as the Who put it, “we
won’t get fooled again!”

What also makes sociology compelling is that it connects those two dimensions.
It is because we believe that all social problems are really the result of individual
weaknesses and laziness that those social problems remain in place. It is because we
believe that poverty can be eliminated by hard work that poverty doesn’t get elimi-
nated. If social problems are social, then reducing poverty, or eliminating racial or
gender discrimination, will require more than individual enlightenment; it will require
large-scale political mobilization to change social institutions. And the good news is
that sociologists have also documented the ways that those institutions themselves
are always changing, always being changed.

Why Study Sociology Right Now?
A Message to Students and
Instructors
Understanding our society has never been more important. Sociology offers perhaps
the best perspective on what are arguably the two dominant trends of our time, glob-
alization and multiculturalism.

Globalization refers to the increasingly interlocked processes and institutions that
span the entire world rather than in one country. Goods and services are produced
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and distributed globally. Information moves instantly. You want to know how much
things have changed? More than 2,000 soldiers in both the Union and Confederate
armies were killed in the summer of 1865—that is, after the Civil War had ended.
Why? Because no one had told them the war was over.

Globalization makes the world feel smaller, leaves us all far more intimately con-
nected. And since people all over the world are wearing the same sneakers, eating the
same fast food, and connecting by the Internet and texting each other, we are becom-
ing more and more similar.

On the other hand, multiculturalism makes us keenly aware of how we are
different. Globalization may make the world smaller, but we remain divided by religious-
inspired wars, racial and ethnic identities, blood feuds, tribal rivalries, and what is
generally called “sectarian violence.” 

Multiculturalism describes the ways in which we create identities that at once
make us “global citizens” and also, at the same time, local and familial, based on our
membership in racial, ethnic, or gender categories. Here in the United States, we have
not become one big happy family, as some predicted a century ago. Instead of the
“melting pot” in which each group would become part of the same “stew,” we are,
at our best, a “beautiful mosaic” of small groups that, when seen from afar, creates
a beautiful pattern while each tile retains its distinct shape and beauty.

Globalization and multiculturalism make the world feel closer and also more
divided; and they make the distances between us as people seem both tiny and
unbridgeably large. 

Globalization and multiculturalism are not only about the world—they are about
us, individually. We draw our sense of who we are, our identities, from our member-
ship in those diverse groups into which we are born or that we choose. Our identities—
who we think we are—come from our gender, race, ethnicity, class, sexuality, age,
religion, region, nation, and tribe. From these diverse locations, we piece together an
identity, a sense of self. Sometimes one or another feels more important than others,
but at other times other elements emerge as equally important.

And these elements of our identities also turn out to be the bases on which 
social hierarchies are built. Social inequality is organized from the same elements as
identity—resources and opportunities are distributed in our society on the basis of
race, class, ethnicity, age, sexuality, gender, and so forth.

A sociological perspective has never been more important to enabling us to
understand these problems, because sociology has become the field that has most fully
embraced globalization and multiculturalism as the central analytic lenses through
which we view social life.

Why Use Sociology Now?
A Message to Instructors
The field of sociology has changed enormously since I first went to graduate school
in the mid-1970s. At the time, two paradigms, functionalism and conflict theory, bat-
tled for dominance in the field, each one claiming to explain social processes better
than the other. At the time, symbolic interactionism seemed a reasonable way to
understand microlevel processes.

That was an era of great conflict in our society: the civil rights, women’s, and
gay and lesbian movements; protests against the Vietnam war; hippies. On cam-
puses these groups vied with far more traditional, conservative, and career-oriented
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students whose collegiate identity came more from the orderly 1950s than the tu-
multuous 1960s.

Just as the world has changed since then, so, too, has sociology—both substan-
tively and demographically. New perspectives have emerged from older models, and
terms like rational choice, poststructuralism, collective mobilization, cultural tool
kit—not to mention multiculturalism and globalization—have become part of our
daily lexicon.

Demographically, sociology is the field that has been most transformed by the
social movements of the last decades of the twentieth century. Because sociology
interrogates the connections between identities and inequalities, it has become a home
to those groups who were historically marginalized in American society: women, peo-
ple of color, gays and lesbians. The newest sections in the American Sociological As-
sociation are those on the Body, Sexualities, and Race, Class, and Gender; the largest
sections are no longer Medical Sociology and Organizational Sociology, but now Sex
and Gender, Culture, and Race.

It turned out that symbolic interactionism was resilient enough to remain a the-
oretical lens through which social interaction and processes can still be understood.
That’s largely because the old textbook model of “three paradigms” placed the three
in a somewhat stilted competition: conflict and functionalism were the macro theo-
ries; interactionism stood alone as a micro theory.

Themes: Exploring the Questions of Today
One of the biggest differences you’ll see immediately in Sociology Now is that we
have built on older functionalism–conflict theory–interactionism models with a
contemporary approach. We no longer believe these paradigms are battling for
dominance; students needn’t choose between competing models. Sociology is a
synthetic discipline—for us the question is almost never “either/or,” and thus the
answer is almost always “both/and.”

Sociology is also, often, a debunking discipline, rendering old truisms into com-
plex, contextualized processes and interactions. What “everybody knows” to be true
often turns out not to be. We didn’t learn everything we needed to know in kinder-
garten. It’s more complicated than that!

And using globalization and multiculturalism as the organizing themes of the
book helps to illustrate exactly how “both/and” actually works. The world isn’t
smaller or bigger—it’s both. We’re not more united or more diverse—we’re both.
We’re not more orderly or more in conflict—we’re both. And sociology is the field
that explains the way that “both” sides exist in a dynamic tension with each other.
What’s more, sociology explains why, and how, and in what ways they exist in that
tension.

This way of expressing where sociology is now turned out to be quite amenable
to the traditional architecture of a sociology textbook. The general sections of the
book, and the individual chapter topics, are not especially different from the chapter
organization of other textbooks.

There are, however, some important differences.
First, globalization is not the same as cross-national comparisons. Globalization

is often imagined as being about “them”—other cultures and other societies. And
while examples drawn from other cultures are often extremely valuable to a sociol-
ogist, especially in challenging ethnocentrism, globalization is about processes that
link “us” and “them.” Thus, many of our examples, especially our cultural references,
are about the United States—in relation to the rest of the world. This enables students

KIMM_3100_FM_pi_xli.qxd  6/18/08  8:59 AM  Page xxiv



PREFACE xxv

both to relate to the topic and also to see how it connects with the larger global forces
at work.

Globalization is woven into every chapter—and, perhaps more important, every
American example is connected to a global process or issue.

Second, multiculturalism is not the same as social stratification. Every sociology
textbook has separate chapters on class, race, age, and gender. (We have added a few,
which I will discuss below.) But in some books, that’s about as far as it goes—chapters
on “other topics” do not give adequate sociological treatment to the ways in which
our different positions affect our experience of other sociological institutions and
processes.

Multiculturalism is used as a framing device in every chapter. Every chapter
describes the different ways in which race, class, age, ethnicity, sexuality, and 
gender organize people’s experiences within institutions.

Within Part Two, on “Identities and Inequalities,” we deal with each of these facets
of identity—age, class, race, ethnicity, gender, sexuality—separately, of course. But
we are vitally concerned, also, with the ways in which they intersect with each other.
When, after all, do you start being middle class and stop being Black? Contemporary
sociological inquiry requires that we examine the intersections among these various
elements of identity and inequality, understanding how they interact, amplify, and
contradict each other.

These aspects of identity both unite us (as elements of identity) and divide us—
into groups that compete for scarce resources. These are the dimensions of social life
that organize inequality. Thus we explore both—identity and inequality.

Multiculturalism requires not just that we “add women (or any other group) and
stir”—the ways that some courses and textbooks tried to revamp themselves in the
last few decades of the twentieth century to embrace diversity. Multiculturalism re-
quires that we begin from questions of diversity and identity, not end there. This book
attempts to do that.

Organization
In the Essentials edition, we’ve reorganized several chapters and departed somewhat
from standard introductory textbook formats (as well as from the complete edition
of this text).

• Chapter 10, Age and Sexuality. We’ve included a chapter on both age and sexu-
ality, not because it’s trendy, but because it’s sociologically accurate. While most
other textbooks have a chapter on age, they are often really relabeled gerontol-
ogy chapters and deal exclusively with aging—that is, with old people. We’ve
added new material on youth. Half the chapter focuses on youth as an identity
and as a source of inequality. After all, when we discuss age stratification, it is
both old and young who experience discrimination. Our students know this; we
should acknowledge it in our textbooks. And, again, it has been sociologists who
have been at the forefront of exploring and understanding youth—as identity and
as a basis for inequality.

Over the past several decades, sexuality has emerged as one of the primary foun-
dations of identity, while, at the same time, inequalities based on sexuality have emerged
as among the nation’s (and the world’s) most charged arenas of inequality. And soci-
ologists were in the forefront of the effort to identify sexuality as a primary founda-
tion of identity. Chapter 10 acknowledges that.

Students today are eager to discuss these issues. Textbooks developed in the
late twentieth century have not fully taken account of the massive changes that our
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current interest in sexuality has wrought—changes augured by movements both to
liberalize and to restrict sexual expression and to multiply the variations of sexual
identities, the importance of HIV in reconstituting sexual behaviors, and current
campus sexual behaviors.

• Chapter 13, Politics and Media. Paired with the discussion of politics, we have in-
cluded a detailed treatment of media because the world has changed so enormously
in the past few decades, and the media have been among the most important causes,
and consequences, of those changes. Few institutions are more centrally involved
in both globalization and multiculturalism. And, again, it has been sociologists who
have come to see the increased centrality of the media in both the creation of iden-
tity and the global distribution of information. Sociologists have insisted that media
(and peer groups) must take their place as equally important agents of childhood
socialization as the former “big three”—family, religion, and education. And while
some of us are zooming down the information superhighway; others are stuck on
barely passable dirt tracks.

• Chapter 15, Sociology of Environments: The Natural, Physical, and Human Worlds.
Students are eager to discuss the environment. Few issues are more pressing to the
current generation of college students than the environment. Indeed, few issues seem
to be more pressing to our society as a whole. Yet while many textbooks discuss
aspects of the environment, they typically focus on the “human” environment
(chapters on demography and population) or the “built” environment (a chapter
on urbanization). While fundamental and necessary, these books often leave out
the third element of the environmental equation: the natural environment.

We have reconceptualized the chapter on the environment to focus on all three
elements: human, built, and natural. It is, after all, the interaction among these three
elements that structures the sorts of issues we face and constructs and constrains
the sorts of policy options available to meet environmental needs. We believe that
this framing will better equip a new generation of sociology students to understand
and engage with the vital environmental issues of our time.

Finally, the chapter on methods has been moved from its more common place as
Chapter 2 to Chapter 4. That is not because we have somehow “demoted” methods
to a less-important place in the sociology curriculum. In fact, it’s because we see it as
that much more important.

• Chapter 4, How Do We Know What We Know? The Methods of the Sociologist.
We believe that methods don’t exist in a conceptual vacuum. Strategies of research-
ing sociological problems come only after one has a problem to investigate. We have
placed the discussion of classical and contemporary theory (Chapter 1) and of the
conceptual foundations of sociology—culture, society, organization, interaction—
before the discussion of methods because, we believe, it’s more sociological to do
so. When sociologists do research, they don’t begin with a method and then go look-
ing for a problem. They begin with a problem, drawn from the conceptual foun-
dations of the field, and then determine the sorts of methodological strategies that
they might use to comprehend it.

What’s more, we believe that sociological methods are so important that we
should not end our discussion of methodology with the individual methods chap-
ter. One of the distinctive elements of Sociology Now: The Essentials is the “How
Do We Know What We Know?” feature box. In each substantive chapter, we stop
and ask exactly how sociologists have come to know what we know about a cer-
tain topic. That is, we discuss different methods used in sociological research. Thus
the discussion of methods is woven into each chapter, and it is woven in in context
with substantive sociological questions.
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Distinctive Features
The “How Do We Know What We Know?” box is only one of several fea-
tures of Sociology Now that are fresh and exciting for students, enhancing
their enjoyment of the text without sacrificing any of the substance.

3 Did You Know? Each chapter is punctuated by several “Did You
Know?” boxes. These are generally short sociological factoids, tidbits of
information that are funny, strange, a little offbeat, but illustrate
the sociological ideas being discussed.

For example, did you know that the notion that the Eski-
mos have 24 different words for snow is a myth? Did you know
that at the turn of the last century, baby boys were supposed to
be dressed in red or pink and little girls in blue?

You won’t draw their attention to all of these factoids, but
the students are going to enjoy reading them. And we guaran-
tee that there are at least a few that you didn’t know!

3 Sociology and Our World. Among the most exciting and re-
warding parts of teaching introductory sociology is revealing to
students how what we study is so immediately applicable to the
world in which we all live. Thus, each chapter has at least two
boxes that make this connection explicit. They’re there to help
the student see the connections between their lives, which they
usually think are pretty interesting, and sociology, which they
might, at first, fear as dry and irrelevant. And these boxes also
are there to facilitate classroom discussions, providing only a
couple of examples of what could be numerous possibilities to
apply sociology to contemporary social questions.

3What Do You Think? and What Does America Think? Part of an intro-
ductory course requires students to marshal evidence to engage with and
often reevaluate their opinions. Often our job is to unsettle their fallback
position of “this is just my own personal opinion”—which
floats, unhinged from any social contexts. We ask that they con-
textualize, that they refer to how they formed their opinions and
to what sorts of evidence they might use to demonstrate the em-
pirical veracity of their position. How they came to think what
they think is often as important as what they think.

But students often benefit enormously from knowing what
other people think as well. What percentage of Americans agree
with you? Throughout each chapter, we’ve included a boxed
feature that asks students questions taken directly from the
General Social Survey. At the end of the chapter, we provide
the information about what a representative sample of Amer-
icans think about the same topic, to give a student a sense of
where his or her opinion fits with the rest of the country. Crit-
ical-thinking questions based on the data encourage students
to think about how factors like race, gender, and class influ-
ence our perceptions and attitudes.

Americans’ freedoms, but many Americans see that as a small price to pay for
security from terrorist attack.

11. Inequality. Americans also believe that unequal incomes and experiences are the
result of individual effort, and so they are justified. We tolerate inequality by see-
ing it as a by-product of unequal individual efforts.

12. We’re all just people. Americans don’t like to be seen as members of a group, al-
though they like to see others that way.

Emerging Values. Values aren’t timeless; they all have histories. They change. As a re-
sult, there may be some values that are emerging now as new values. Some of these may
become core values; others may be absorbed or discarded. Those recently
observed by sociologists include physical fitness, environmentalism, and di-
versity/multiculturalism. And yet each of these emerging values may actu-
ally contradict others: We want to stay in shape but do not want to work
hard at exercise or diets; we want to protect the environment but not at
the expense of developing roads, housing, and extracting natural resources
or driving the cars we want to drive; we believe in multiculturalism but op-
pose political efforts that would force different groups of people to go to
school together or live closer to each other. Though we believe that every-
one is equal, we increasingly marry people with similar education levels and
befriend people whose backgrounds are similar to our own (Brooks, 2004).

Changing and Contradictory Values. One good example of this difference
is Americans’ attitudes about homosexuality. Most Americans agree with
the statement that homosexuality is “wrong” and have felt that way for
the past 40 years. In 1991, the General Social Survey (GSS), perhaps the
most definitive ongoing study of Americans’ attitudes, found that 71 per-
cent said gay sex was always wrong. By 2002, the percentage of Ameri-
cans who felt that homosexuality was always wrong had fallen to 53
percent—barely a majority.

Yet few would disagree that Americans’ attitudes about homosexual-
ity have changed dramatically in those 40 years. The difference is that most
Americans are unlikely to apply that “ideal” value to their own interactions.
So most Americans may hold an opinion that homosexuality is wrong, but they also be-
lieve that their gay or lesbian friend, colleague, or relative should be free to pursue his
or her life without discrimination.

On the other hand, the recent visibility of homosexuality—the Supreme Court’s
decision striking down antisodomy laws, the popularity of gay-themed television
shows, the ordination of an openly gay Episcopal bishop, and the debate about gay
marriage—has led to a slight downturn in support for equality. Support for equality
for gays and lesbians seems to stop at the marriage altar.

American attitudes about heterosexual sex often show a similar pattern. In 1972,
the GSS found that 37 percent of Americans felt sex before marriage is always wrong.
By 1996, that figure had dropped to only 24 percent. Yet nonmarital sex has become
an accepted feature of American life during the past 25 years (Figure 2.1). The num-
ber of cohabitating couples has grown 1,000 percent in the United States since 1960,
with more than 4.7 million couples currently living together. Between 1965 and 1974,
only 10 percent of marriages were preceded by a period of cohabitation. But between
1990 and 1994, that number increased to 57 percent, and it remains there today.
Nonmarital sex is a standard plot element routinely portrayed in American TV programs,
movies, books, even commercials, with little public outcry.
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Americans have long believed they share a
set of common values with other democratic,
industrialized countries, especially the
United Kingdom, continental Europe, and
Canada. Yet recent studies show that
majorities in these countries think the
spread of American ideas is a bad thing for
the world. A Pew Research Center poll of 44
countries, the broadest single opinion poll
ever taken, found half of all Britons, two-
thirds of Germans, and 71 percent of French
think the spread of American values is a
bad thing (Pew, 2007). A Harris poll (2004)
found Canadians equally divided—36
percent positive, 36 percent negative—in
their views of American values.

Did you know?

your own experience, your own participation in them. Sociologists understand that
this history is not written beforehand; it is changeable, so that you can exert some
influence on how it turns out.

That’s why Mills’s definition of the sociological imagination, the connection be-
tween biography and history, is as compelling today as when it was written half a
century ago. Sociology connects you, as an individual, to the larger processes of both
stability and change that compose history.

Where Did Sociology
Come From?
The questions that animate sociology today—individuals, progress, freedom, inequal-
ity, power—were the founding ideas of the field. Sociology emerged in Europe in the
early nineteenth century. At that time, European society had just passed through a
calamitous period in which the Enlightenment, the French Revolution, and the be-
ginnings of the Industrial Revolution had dramatically transformed European society.

Before Sociology
Even in the seventeenth and eighteenth centuries, philosophers were attempting to
understand the relationship of the individual and society. Political revolutions and
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More Than Just Common Sense
Does sociology merely give a scientific face to what
we already know? Actually, it turns out that many of
the things we know by common sense are not true at
all. It may be that sociology’s single most important
contribution is to debunk (disprove) those common-
sense ideas.

For example, a large majority of Americans believe the fol-
lowing statements to be true:

1. The United States is a meritocracy, in which any individual
can rise to the top as long as he or she works hard enough.

2. The poor are poor because of individual factors, such as
laziness, lack of thrift, poor money management skills, or
lack of effort or talent.

3. Men are from Mars and women are from Venus—that is,
there are fundamental, unchanging, biologically based
differences between women and men.

4. Most welfare recipients are minorities who live in large
cities.

5. People who live together before they get married are less
likely to get divorced because they have already had a
“trial marriage.”

6. There is very little racial discrimination remaining in the
United States, and the racism that remains is because of
racist individuals who give everyone else a bad name.

7. Women and men are just about equal now, and so there
is no need for feminists to complain all the time.

8. A woman who is beaten up or abused in her relationship
has only herself to blame if she stays.

9. Only people who are unstable mentally commit suicide.
10. The person most likely to rape or sexually assault a woman

is a stranger on a dark street.

It turns out that every one of these commonsense assump-
tions is empirically false. (Each one of them is discussed in the
chapters of this book.) As a result, very often the task of soci-
ology is not only to understand why these “facts” are untrue.
Sociologists also try to understand why we want so much to be-
lieve them anyway.

Sociology and our World

For example, the national anthem is sung at the beginning of most major profes-
sional events (although not at the beginning of NASCAR, tennis, or boxing matches)
and major college athletic events. We’re celebrating the flag, the symbol
of our country (“the republic for which it stands”). But this ritual is rarely,
if ever, performed in other countries and would be unimaginable before
a professional soccer match in Latin America or Europe.

Norms
Norms are the rules a culture develops that define how people should act
and the consequences of failure to act in the specified ways. Cultural
“norms” and cultural “values” are often discussed together; values are
the ideas that justify those standards, or norms. Norms prescribe behav-
ior within the culture, and values explain to us what the culture has de-
termined is right and wrong. Norms tell us how to behave; values tell us
why. Norms and values not only guide our own goals and actions but
also inform our judgments of others.

The basic set of norms in Western societies was set down in the Ten
Commandments and other ancient texts and include prescriptions to re-
main humble and religiously obedient to both God and one’s parents, as
well as normative prohibitions on theft, adultery, murder, and desiring
what you don’t have. The New Testament is filled with values as well,
such as reciprocity (“do unto others as you would have them do unto
you”) and “let he who is without sin cast the first stone,” which implies
self-knowledge, restraint, and refusal to judge others.
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English as the Official Language
Although the majority of people living in the United States speak English, the question of
whether or not to make it the official language is one that elicits strong emotions and arguments
on both sides. Those who are against a single official language argue that the United States is a
multicultural country that should have space for more than one language, that the rest of the
world is multilingual, and that an official language is exclusionary. Those in favor of an official
national language maintain that the policy does not mean an English-only nation, that it’s 
cost-effective, and that such a policy will unite Americans. So, what do you think?

See the back of the chapter to compare your answers to national survey data.

What 
doyou

think

� Favor
� Oppose

Do you favor or oppose making English the official language of the United States?

?

Source: General Social Survey, 2004.

Citizens of many countries revere their flag,
but only the United States has a Pledge of
Allegiance. Why? Contrary to common
opinion, it is not because we are especially
patriotic. Rather, it is because we are
capitalists.

In 1892, the magazine Youth’s
Companion was selling American flags to
its readers, and it introduced the pledge
as part of its advertising campaign. The
success of the pledge as a sales tool spurred
President Benjamin Harrison to think it
would be a good way to promote recognition
of the American flag among immigrants. So,
he decreed that it be recited daily in the
schools. It was not officially recognized as
the Pledge of Allegiance to the United
States until 1945, and the words “under
God” were introduced in 1954.

Did you know?
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confusion or discomfort. Technological changes often
spread quickly in what is called cultural diffusion.
Cultures change in other ways as well, such as after a

conquest or simply through the increased interaction of
globalization. In addition, a global culture is developing
where we share technology, fashion, and values.
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Culture (p. 38)
Culture lag (p. 58)

Culture shock (p. 39)
Ethnocentrism (p. 39)
Fad (p. 55)
Fashion (p. 55)
Folkway (p. 46)
Language (p. 43)
Law (p. 47)
Material culture (p. 38)
More (p. 47)

Nonmaterial culture (p. 39)
Norm (p. 45)
Popular culture (p. 53)
Ritual (p. 44)
Sapir-Whorf hypothesis (p. 43)
Subculture (p. 40)
Symbol (p. 42)
Value (p. 47)

?
What 

does
America

think
English as Our Official Language
This is actual survey data from the General Social Survey, 2004.

Do you favor or oppose making English the official language of the United States?
Overall, slightly more than three-quarters of the U.S. population favor English as the 
official language of the United States. There are significant class differences in this,
with those who identify as lower class being less likely than other groups to be in favor.

English as Official Language, by Social Class, Percent

LOWER WORKING MIDDLE UPPER ROW TOTAL

Favor 70.2 75.8 79.8 78.4 77.5
Oppose 29.8 24.2 20.2 21.6 22.5

CRITICAL THINKING | DISCUSSION QUESTIONS
1. How can we explain the social class differences in responses to this survey question?
2. How do you think the results might have differed had we looked at them by race or by gender?

3 Go to this website to look further at the data. You can run your own statistics and crosstabs
here: http://sda.berkeley.edu/cgi-bin/hsda?harcsda+gss04

REFERENCES: Davis, James A., Tom W. Smith, and Peter V. Marsden. General Social Surveys 1972–2004: 
[Cumulative file] [Computer file]. 2nd ICPSR version. Chicago, IL: National Opinion Research Center [producer], 
2005; Storrs, CT: Roper Center for Public Opinion Research, University of Connecticut; Ann Arbor, MI: Inter-University
Consortium for Political and Social Research; Berkeley, CA: Computer-Assisted Survey Methods Program, University 
of California [distributors], 2005.
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3 How Do We Know What We Know? As mentioned above, this feature
enables us to show students how methods actually work in the exploration
of sociological problems. Instead of confining methods to its own chap-
ter and then ignoring it for the remainder of the book, we ask, for ex-
ample, how sociologists measure social mobility (Chapter 7), or how
we use statistics to examine the relationship between race and intelligence
(Chapter 8), or how participant observation studies of gangs have changed
our views of inner-city life (Chapter 6).

Sometimes, we show how bad methods have been used to support
various arguments, such as nineteeth-century arguments against women 
entering higher education (Chapter 9), the notion that men experience a
“midlife crisis” (Chapter 10), or even the recent claim by economist Steven
Levitt that the legalization of abortion in 1973 led to the decline in vio-
lent crime two decades later (Chapter 6).

In this way, students can see method-in-action as a tool that sociol-
ogists use to discover the patterns of the social world.

3 An Engaging Writing Style. All textbook writers strive for clarity; a
few even reach for elegance. This book is no exception. We’ve tried to

write the book in a way that conveys a lot of information, but also in a way that en-
gages the students where they live. Not only are concepts always followed by exam-
ples, but we frequently use examples drawn from pop culture—from TV, movies, and
music—and even from videos and video games.

This will not only make the students’ reading experience seem more immediate
but should also enable the instructor to illustrate the relevance of sociological con-
cepts to the students’ lives.

Acknowledgments
To say that every book is a conversation is true, but insufficient. Every book is
many conversations at once. To be sure, it’s a conversation between authors and
readers, and it’s designed to stimulate conversations among readers themselves.
But writing a book is itself saturated with other conversations, and though I can-
not possibly do justice to them all, it is important to acknowledge their presence
in this process.

First, there is my conversation, as an author, with my chosen field, my profes-
sion. How have I understood what others have written, their research, their way of
seeing the world? How can I best communicate that to a new generation of students
encountering sociology for the very first time?

I’ve had conversations with dozens of other sociologists who have read these
chapters and provided enormously helpful feedback. Their candor has helped us
revise, rethink, and reimagine entire sections of the book, and we are enormously
grateful.

Manuscript Reviewers
Boyd Bergeson, Oregon Health and Sciences University
Susan Blackwell, Delgado Community College
Ralph Brown, Brigham Young University

those with a great deal of power to make policy decisions. Leaders and hardcore mem-
bers spend an enormous amount of time and energy on the group; it forms an impor-
tant part of their identity. As a consequence, they have a vested interest in promoting
the norms and values of the group. They are most likely to punish deviance among
group members and to think negatively about other groups. Ordinary members split
their time and energies among several groups, so they are not as likely to be strongly
emotionally invested. They are more likely to commit minor acts of deviance, some-
times because they confuse the norms of the various groups they belong to and some-
times because they are not invested enough to obey every rule.

Conformity. The groups we belong to hold a powerful influence over our norms, val-
ues, and expectations. Group members yield to others the right to make decisions
about their behavior, their ideas, and their beliefs. When we belong to a group, we
prize conformity over “rocking the boat,” even in minor decisions and even if the
group is not very important to us.

Conformity may be required by the norms of the group. Some groups have for-
mal requirements: For example, cadets at military schools often have their heads
shaved on their enrollment, and members of some groups wear specific clothing or
get identical tattoos. If you do not conform, you cannot be a member. Other times,
however, we volunteer our conformity. We will often imitate the members of our
reference group and use it as a “frame of reference” for self-evaluation and attitude
formation (Deux and Wrightsman, 1988; Merton, 1968), even if we don’t belong
to it. For instance, you may have paid special attention to the popular clique in high
school and modeled your dress, talk, and other behaviors on them. Other common
reference groups are attractive people, movie stars, or sports heroes. Marketing
makes use of this dynamic, aiming to get the “opinion leaders” in selected refer-
ence groups to use, wear, or tout a product, in the hopes that others will imitate
them (Gladwell, 1997; PBS, 2001). The most familiar example of group confor-
mity is peer pressure.

GROUPS 79

How can we
observe these
processes of
conformity to

group norms? In a classic experiment in
social psychology (Asch, 1955), a group
of strangers was gathered together under
the pretense of testing their visual
acuity. They were shown two cards, one
with one line and one with three lines of
different lengths. (In the group, how-
ever, only one person was really the
subject of the experiment; all the rest
were research assistants!) The group was

then asked which of the lines on the
second card matched the line on the first.
When the subject was asked first, he or
she answered correctly. (It didn’t matter
what others said.) But when the first
group members to respond were the
research assistants, they gave wrong
answers, picking an obviously incorrect
line and insisting it was the match.

Surprisingly, the test subjects would
then most often give the wrong answers as
well, preferring to follow the group norm
rather than trust their own perceptions.
When asked about it, some claimed that

Group Conformity

How do we know
what we know

they felt uncomfortable but that they
actually came to see the line they chose
as the correct one. Psychologist Soloman
Asch concluded that our desire to “fit
in” is very powerful, even in a group
that we don’t belong to.

A B

PREFACE
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Scott Potter, Marion Technical College
J. Keith Price, West Texas A&M University
Lesley Williams Reid, Georgia State University
George Wilson, University of Miami

A number of instructors were kind enough to share some of their favorite class-tested
learning activities for the feature in the instructor’s manual called “Try It”: these make
more concrete and experiential some of the themes we discuss in the chapters, enabling
the students to gain some hands-on sociological experience. Thanks to Katherine
Rowell of Sinclair Community College for her valuable work in assembling, editing,
and contributing many of these; other contributors include:

Amy Agigian, Suffolk University
Sharon Barnartt, Gallaudet University
Michelle Bemiller, Kansas State University
Casey J. Cornelius, Delta College
Jeff Dixon, Indiana University
Meredith Greif, Cleveland State University
Amy Guptill, SUNY—Brockport
Jonathan Marx, Winthrop University
Jerome Rabow and Pauline Yeghnazar, University of California, Los Angeles

Each chapter includes a box called “What Do You Think?” and an end-of-chapter
exercise called “What Does America Think?”—all of which were contributed by
Kathleen Dolan of North Georgia College and State University. These help the students
gauge their own opinions next to the results of GSS and other surveys of Americans’
opinions. Such a gauge is pedagogically vital. Often my students begin a response
to a question with a minimizing feint: “This is just my own personal opinion . . . .”
What a relief and revelation to see their opinions as socially shared (or not) with
others. I’m grateful to Kathleen for her efforts to contextualize those “personal
opinions.”

I’ve also carried on a conversation with my colleagues at SUNY, Stony Brook,
where I have been so fortunate to work for two decades in a department that strongly
values high-quality teaching. In particular, I’m grateful to my chair, Diane Barthel-
Bouchier, for managing such a diverse and collegial department where I have felt so
comfortable. Every single one of my colleagues—both past and present—has assisted
me in some way in the work on this book, guiding my encounter with areas of his or
her expertise, providing an example he or she has used in class, or commenting on
specific text. I am grateful to them all.

There has also been an ongoing conversation with my students, both graduate
and undergraduate, throughout my career. They’ve kept me attentive to the shifts
in the field and committed to working constantly on my own pedagogical strategies
to communicate them. My teaching assistants over the years have been especially
perceptive—and unafraid to communicate their thoughts and opinions!

I have spent my entire career teaching in large public universities—UC Berkeley,
UC Santa Cruz, Rutgers, and now Stony Brook—teaching undergraduate students
who are, overwhelmingly, first-generation college students, and most often immigrants
and members of minority groups. They represent the next generation of Americans,
born not to privilege but to hope and ambition. More than any other single group,
they have changed how I see the world.

Many other sociologists have influenced my thinking over the years. I suspect
I may be a rather impressionable guy, because were I to list them all, I think the
list would go on for pages! So I will only thank some recent friends and colleagues
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who have contributed their advice, comments, or criticisms on specific items in
this book, and those old friends who have shared their passion for sociology with
me for decades: Elizabeth Armstrong, Troy Duster, Paula England, Cynthia and
Howard Epstein, Abby Ferber, John Gagnon, Josh Gamson, Barry Glassner, Erich
Goode, Cathy Greenblat, Michael Kaufman, Mike Messner, Rebecca Plante, Lillian
Rubin, Don Sabo, Wendy Simonds, Arlene and Jerry Skolnick, Jean-Anne Sutherland,
and Suzanna Walters.

For the rest of my far-flung friends and colleagues, I hope that you will find the
fruits of those conversations somewhere in these pages.

One person stands out as deserving of special thanks. Jeffery Dennis began his
career as my graduate student—an enormously gifted one at that. We engaged Jeff as
a colleague to work with us to develop this book—to help us develop chapters, 
explore arguments, clarify examples, track down obscure factoids, organize thematic
presentations—and with everything we asked of him, he delivered far more than we
hoped. He’s been a most valued contributor to this project and a major participant in
its conversations.

A textbook of this size and scale is also the result of a conversation between au-
thor and publisher—and there we have been enormously lucky to work with such a
talented and dedicated team as we have at Allyn and Bacon. As the editor, Jeff Lasser
does more than acquire a book, he inhabits it—or, more accurately, it inhabits him.
He thinks about it constantly and engages with the authors with just the right bal-
ance of criticism and support. He knows when to push—and when not to.

Jessica Carlisle has been simply the ideal development editor. Her instincts were
almost always flawless—she held aloft a concern for both the form and the content
of this book in equal measure, helping us revise, trim, cut, and add in a way that made
the book better, stronger and tighter. And Leah Strauss has been far more than a ma-
ternity leave pinch hitter, but a vital member of the starting team.

The rest of the production team, including Donna Simons, Patty Bergin, and Susan
McNally, were as professional and dedicated to the project as we were.

At the beginning of this preface, I said I was really lucky because my job is so
amazingly rewarding, and because I get to do something that is in harmony with my
values, with how I see the world.

But I’m also really lucky because I get to do virtually everything—including
the writing of this book—with my wife, Amy Aronson. Amy is a professor of Jour-
nalism and Media Studies at Fordham University; she comes to her sociological
imagination through her background in the humanities and her experiences as a
magazine editor (Working Woman). In the writing of this book, we have been com-
pletely equal partners—this is the only part I have written myself. (Don’t worry:
She edited it!)

Amy thanks her colleagues at Fordham University, Lincoln Center, for their sup-
port and various helpful comments. She’s grateful always to Robert Ferguson for his
unwavering encouragement over the years.

And we both thank our respective families—Winnie Aronson, Nancy Aronson,
Barbara and Herb Diamond, Sandi Kimmel and Patrick Murphy, Ed Kimmel, Bill
Diamond, Jeff Diamond, Leslie and Bruce Hodes, and Lauren Kaplan—for believing
in us and cheering us on.

And we thank Zachary, our son. At age 9, he’s been a lively critic of some of our
ideas, a curious listener, and a patient family member. (He helped pick some of the
pictures!) Every single day, when he recounts the day’s events at school, or is at soc-
cer or ice hockey practice, or observes something in the neighborhood, or asks a ques-
tion about the news—he reminds us of the importance of a sociological perspective
in making sense of the world.
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And finally I thank Amy. As partners in our lives, as parents to our son, and in
our collaboration on this and other books, we work toward a marriage of equals, in
which the idea of gender equality is a lived reality, not some utopian dream.

Michael Kimmel

To learn more about this text and the authors, watch video of Michael Kimmel and
Amy Aronson discussing Sociology Now at www.ablongman.com/kimmelpreview.
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Instructor Supplements
Unless otherwise noted, instructor’s supplements are available at no charge to adopters
and available in printed or duplicated formats, as well as electronically through the Pearson
Higher Education Instructor Resource Center (www.pearsonhighered.com/irc).

Instructor’s Manual (Jennifer E. Lerner, Northern Virginia Community College,
Loudoun) For each chapter in the text, the Instructor’s Manual provides chapter
summaries and outlines, learning objectives, key terms and people, teaching sugges-
tions (which include film suggestions, in-class activities, and projects and homework
exercises), and references for further research and reading. The Instructor’s Manual
also includes “Try It” activities, along with notes for the instructor.

Test Bank (Elizabeth Pare, Wayne State University) The Test Bank contains approx-
imately 90 questions per chapter in multiple-choice, true-false, short answer, fill-in-
the-blank, essay, and open-book formats. The open-book questions challenge students
to look beyond words and answer questions based on the text’s figures, tables, and
maps. All questions are labeled and scaled according to Bloom’s Taxonomy.

Computerized Test Bank The printed Test Bank is also available through Pearson’s
computerized testing system, TestGen EQ. This fully networkable test-generating soft-
ware is available for Windows and Macintosh. The user-friendly interface allows you
to view, edit, and add questions, transfer questions to tests, and print tests in a vari-
ety of fonts. Search and sort features allow you to locate questions quickly and to
arrange them in whatever order you prefer.

PowerPoint™ Presentation (Kell Stone, El Camino College) These PowerPoint slides
on a CD, created especially for Sociology Now, feature lecture outlines for every chap-
ter and many of the tables, charts, and maps from the text. PowerPoint software is
not required, as a PowerPoint viewer is included.

Clicker PowerPoint™ Slides (Kell Stone, El Camino College) Clicker-ready PowerPoint®

slides can be used in the classroom with the Personal Response System. Each Check-
point problem from the text is included on an individual slide, followed by a slide
with its guided solution. Instructors can assign these as in-class assignments or re-
view quizzes. The Clicker PowerPoint slides for Sociology Now: The Essentials, also
incorporate opinion questions based on the “What Do You Think?” feature to stim-
ulate class discussion.

Sociology Active Learning Library (General Editor Kathy Rowell, Sinclair Community
College) The “Try It!” exercises in this text are taken from Allyn & Bacon’s Sociology
Active Learning Library (SALLY), a website where we are collecting class-tested,
hands-on learning activities from instructors across the country. Adopters of Sociology
Now: The Essentials can request access to all of the activies archived in SALLY.

A Note from the Publisher
about Supplements
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Learning activities have been evaluated and developed to make sure they pedagogi-
cally complete and ready to use in the classroom (www.activelearninglibrary.com).

ABC News Sociology Videotapes and DVDs Pearson Arts and Sciences has licensed a
number of news reports and documentary-style programs from Nightline, World News
Tonight, and 20/20 that illustrate sociological themes. Choose from a collection that
covers general sociology topics, or others that examine specific topics such as race, class,
gender, deviance, aging, or social institutions. Contact your Pearson Arts and Sciences
representative for details.

Sociology Video Library Third-party videos are available on every major topic in
sociology. Some of the videos are from Films for the Humanities and Sciences and
Annenberg/CPB. Some restrictions apply. Contact your Pearson Arts and Sciences rep-
resentative for details.

The Video Professor: Applying Lessons in Sociology to Classic and Modern Films (Anthony
W. Zumpetta, West Chester University) This manual describes hundreds of com-
mercially available videos that represent 19 of the most important topics in introduc-
tory sociology textbooks. Each topic lists a number of movies, along with specific
assignments and suggestions for class use. It is available in print and electronically
through the Pearson Higher Education Instructor Resource Center.

InterWrite PRS (Personal Response System) Assess your students’ progress with the
Personal Response System—an easy-to-use wireless polling system that enables you
to pose questions, record results, and display those results instantly in your classroom.

• Each student uses a cell-phone-sized transmitter that he or she brings to class.
• You ask multiple-choice, numerical-answer, or matching questions during class; stu-

dents simply click their answer into their transmitter.
• A classroom receiver (portable or mounted) connected to your computer tabulates

all answers and displays them graphically in class.
• Results can be recorded for grading, attendance, or simply used as a discussion

point.

Our partnership with PRS allows us to offer student rebate cards bundled with
any Allyn and Bacon/Longman text. The rebate card has a direct value of $20.00 and
can be redeemed with the purchase of a new PRS student transmitter. In addition, in-
stitutions that order 40 or more new textbook plus rebate-card bundles will receive
the classroom receiver (a $250 value), software, and support at no additional cost.
We also offer sets of questions for introductory sociology designed to be used with
Personal Response Systems. Contact your Pearson Arts and Sciences representative
or for more information (www.ablongman.com/prs).

Student Supplements
Study Guide (Shelly McGrath, Southern Illinois University) The Study Guide is
designed to help students prepare for quizzes and exams. For every chapter in the text,
it contains a chapter summary, lists of key terms and people, a practice test with 25
multiple-choice questions and an answer key, and a set of PowerPoint lecture 
outlines. We have also included a list of videos, simulations, and other activities stu-
dents can find in MySocLab for further exploration of topics in each chapter. It can
be packaged on request with the text at no additional cost.

Study Card for Introduction to Sociology Compact, efficient, and laminated for dura-
bility, the Allyn and Bacon Study Card for Introductory Sociology condenses course
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information down to the basics, helping students quickly master fundamental facts
and concepts or prepare for an exam. It can be packaged on request with this text at
no additional charge.

Online Course Management
MySocLab MySocLab is a state-of-the-art interactive and instructive solution for in-
troductory sociology, delivered within CourseCompass or Pegasus, Pearson’s course
management systems hosted nationally on our server. MySocLab is built around a
complete e-book version of the text and is designed to be used as a supplement to a
traditional lecture course or to completely administer an online course. Users can
watch interviews with the authors of this text and other prominent social scientists,
listen to stories from the National Public Radio archives, read current newspaper ar-
ticles, and take self-scoring practice tests to prepare for quizzes and exams. Some fea-
tures in the print text are identified by a MyLab icon, and can be carried out online
in MySoclab:

• All of the “What Do You Think?” survey questions.
• Selected “Try It!” learning activities.
• Selected maps and figures, where the data can be explored using the virtual globe

program, Google Earth.

When you see the icon, go to www.mysoclab.com to access miscellaneous addi-
tional features. MySocLab also includes a tutorial on “Writing about Sociology.”
Customize your course or use the materials as presented. This material is free to
students when the text is packaged with a MySocLab Student Access Code Card
for either the Pegasus or Course Compass platforms (www.mysoclab.com).

MySocLab, Website Version The website version provides virtually the same online
content and interactivity as MySocLab, without any of the course management fea-
tures or requirements. Students not using the Pegasus or Course Compass versions
of MySocLab will automatically receive an Access Code Card for the website version.

WebCT and Blackboard Test Banks For colleges and universities with WebCT™ and
Blackboard™ licenses, we have converted the complete Test Bank into these popular
course management platforms. Adopters can request a copy on CD or download the
electronic file by logging in to our Instructor Resource Center.

Additional Supplements
The Allyn and Bacon Social Atlas of the United States (William H. Frey, University of
Michigan, with Amy Beth Anspach and John Paul DeWitt) This brief and accessi-
ble atlas uses colorful maps, graphs, and some of the best social science data avail-
able to survey the leading social, economic, and political indicators of American
society. It is available for purchase separately or packaged with this text at a signifi-
cant discount.

Careers in Sociology, Third Edition (W. Richard Stephens, Eastern Nazarene College)
This supplement explains how sociology can help students prepare for careers in such
fields as law, gerontology, social work, business, and computers. It also examines how
sociologists entered the field. The supplement is packaged on request with this text
at no additional charge.
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Community College
Ellen Casper-Flood, Dutchess County

Community College
Bruce Chadwick, Brigham Young 

University
Brenda Chaney, Ohio State University
Brenda Chappell, University of Central

Oklahoma
Janet Christopulos, Milwaukee Area 

Technical College
Jean Christy, Delaware Technical and

Community College, Stanton Campus
Kristi Clark-Miller, Montana State 

University
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Katherine Clifton, Edison Community 
College

Langdon Clough, Community College of
Rhode Island

Karen Cohen; Macomb Community 
College

Mary Cole, East Tennessee State University
Tom Conroy, Lehman College
Jonathan Cordero, California Lutheran

University
Janet Cosbey, Eastern Illinois University 
Susan Cox, Bellevue Community College
Cynthia Crisel, Arkansas State University

Mountain Home
CJ Crivaro, Northern Essex Community

College
Mary Croissant, Front Range Community

College
Karen Dalke, University of Wisconsin-

Green Bay
Dianne Dentice, Stephen F. Austin State

University
Michelle Dietert, Texas Women’s 

University
Keri Diggins, Scottsdale Community 

College
Yanyi Djamba, Auburn University
Raymond Dorney, Merrimack College
Dennis Downey, University of Utah
Gregory Dunaway, Mississippi State 

University
Al Dunkleman, Cleveland Community

College
Rick Duque, Louisiana State University
Isaac Eberstein, Florida State University
Jean Egan, Asnuntuck Community College
June Ellestad, University of Montana
Leslie Elrod, University of Cincinnati, 

Raymond Walters College
Deborah Engelen-Eigles, Century College
Rebecca Fahrlander, University of 

Nebraska at Omaha
Roya Falahi-Kharaghani, Joliet Junior 

College
Charles Faupel, Auburn University 
Heather Feldhaus, Bloomsburg University
Kathryn Feltey, University of Akron
Juanita Firestone, University of Texas, 

San Antonio
Karen Fischer, Fingerlakes Community

College
Rosalind Fisher, University of West Florida
Cynthia Flores-Martinez, San Antonio

College
Patrick Fontane, St. Louis College 

of Pharmacy

Rebecca Ford, Florida Community College
at Jacksonville

Craig Forsyth, University of Louisiana,
Lafayette

Mark Foster, Johnson County Community
College

Tony Foster, Kingwood College
Lori Ann Fowler, Tarrant County College
Robert Freymeyer, Presbyterian College
Risa Garelick, Coconino Community 

College
Patricia Gibbs, Foothill College
George Glann, Fayetteville Technical 

Community College
Cara Gluskoter, Miami-Dade Community

College, North
Marcie Goodman, University of Utah
David Greenwald, Bloomsburg University
Leonard Goodwin, South Carolina State

University
Maia Greenwell-Cunningham, Citrus 

College
Sue Greer-Pitt, Southeast Kentucky 

Community and Technical College
Laura Gruntmeir, Redlands Community

College
Bram Hamovitch, Lakeland Community

College
Rudy Harris, Des Moines Area 

Community College
Anne Hastings, University of North 

Carolina, Chapel Hill
Anthony Hatch, University 

of Maryland, College Park
Cynthia Hawkins, Hillsborough 

Community College, Dale Mabry 
Sheldon Helfing, College of the Canyons
Joshua Heller, Fingerlakes Community

College
Lynn Hempel, Mississippi State University
Vicky Herbel, St. Charles Community 

College
Idolina Hernandez, Cy-Fair College
Wendell Hester, East Tennessee State 

University
Robert J. Hironimus-Wendt, Western 

Illinois University
Bruce Hoffman, Ohio University, Athens
Amy Holzgang, Cerritos College
Larry Horn, Los Angeles Pierce College
William Housel, Northwestern Louisiana

State University
Hua-Lun Huang, University of Louisiana,

Lafayette
Jean Humphreys, Dallas Baptist University
Lorraine Ito, Mt. San Antonio College
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xxxix

Carol Jenkins, Glendale Community 
College

Gaye Jenkins, Pennsylvania College of
Technology

Meigan Johnson, Shorter College
Elizabeth Jones, California University of

Pennsylvania
Ella Faye Jones, Mississippi Gulf Coast

Community College
Kathleen Jones, East Carolina University
Dian Jordan-Werhane, University 

of Texas at Permian Basin
Judy Kairath, San Jacinto College
Peter Karim-Sesay, Columbus State 

Community College
Anna Karpathakis, Kingsborough 

Community College
Mark Kassop, Bergen Community College
Donna Kauffman, Bowling Green State

University
Jo Anna Kelly, Walsh University
Dean Ketchum, University of Oklahoma
Bill Kimberlin, Bowling Green State 

University
Donald King, Dordt College
Theresa Kintz, Wilkes University
Kathleen Korgen, William Paterson 

University
Vicky Knickerbocker, Inver Hills 

Community College
Rosalind Kopfstein, Western Connecticut

State University
Kathleen Korgen, Millersville University
Susan Krook, Normandale Community

College
Lawrence Leavitt, Holyoke Community

College
Thomas Lehman, Tallahassee Community

College
Donovan Leigh, Anoka Technical College
Jason Leiker, Utah State University
Lora Lempert, University of Michigan,

Dearborn
Joseph Lengermann, University of 

Maryland, College Park
Tunga Lergo, Santa Fe Community College
Charles Levy, Mt. San Antonio College
Jonathan Lewis, Benedictine University
Nkrumah Lewis, University of North 

Carolina at Greensboro
Marci Littlefield, Indiana University 

Purdue University Indianapolis
William LoPresti, Hofstra University
Joanna Maatta, Pennsylvania State 

University
Dennis MacDonald, Saint Anselm College

Ross MacMillan, University of Minnesota
Scott Magnuson-Martinson, Normandale

Community College
Kristy Maher, Furman University
Dennis Malaret, Grand Valley State 

University
Don Malone, St. Peter’s College
David Manning, Santa Fe Community 

College
Kristen Marcussen, Kent State University
Michele Marion, Paradise Valley 

Community College
Brent Marshall, University of Central

Florida
Rosanne Martorella, William Paterson

University
Raymond Matura, University of Rio

Grande
Marcia Maurycy, Sage College of Albany
Martha Mazzarella, Bowling Green 

University
Layne McAdoo, Central New Mexico

Community College
Kevin McElmurry, University of Missouri
LaDorna McGee, The University of Texas

at Arlington
Shelly McGrath, Furman University
Lisa McMinn, George Fox University 
Marian McWhorter, Houston Community

College, Central
Dave Medina, Mt. San Antonio College
Stephanie Medley-Rath, University 

of West Georgia
Peter Meiksins, Cleveland State University
Hector Menchaca, Tarrant County 

College, Southeast
Sarath Menon, Houston Community 

College, Central
Greta Meszoely, Suffolk University
Kathleen Miller, University at Buffalo
Richard Miller, Missouri Southern State

University
Janice Milner, Century College
Monique Moleon-Matthews, Indian River

Community College
Tina Mougouris, San Jacinto College
Kelly Moore, University of Cincinnati
Madeline Moran, Lehman College
Amanda Moras, University of 

Connecticutt
Adam Moskowitz, Columbus State 

Community College
Tina Mougouris, San Jacinto College
Ken Muir, Appalachian State University
Jeff Mullis, Emory University
Margaret Munro, San Antonio College
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Annalyssa Gypsy Murphy, North Shore
Community College

Scott Myers, Montana State University
Nader Naderi, Lee College
Art Nishimura, City College of San 

Francisco
Gwen Nyden, Oakton Community College
Kwaku Obosu-Mensah, Lorain County

Community College
Zacchaeus Ogunnika, Virginia State 

University
Kimberly O’Toole, Mountain State 

University
Amy Palder, Georgia State University
Wendy Pank, Bismarck State College
Krista Paulsen, University of North Florida
Robert Payne, Mesa Community College
Bennie Perdue, Miami-Dade Community

College, North
Berry Perlman, Community College of

Philadelphia
Jack Peterson, Mesa Community College
Candy Pettus, Orange Coast College
Kim Phillips, Long Beach City College
Candace Pierce, Pulaski Technical College
Wilford Pinkney, John Jay College
Rebecca Plante, Ithaca College
Dwaine Plaza, Oregon State University
Scott Potter, Marion Technical College
Rod Powell, California State University,

Long Beach
Saundra Regan, University of Cincinnati
Jo Reger, Oakland University
Paul Rhoads, Williams College
Fernando Rivera, University of Central

Florida
Larry Rosenberg, Millersville University
Pamela Rosenberg, Shippensburg 

University
Nicholas Rowland, Pennsylvania State

University, Altoona
Maggie Rubio, Miami-Dade Community

College
Ken Rudolph, Asheville Buncombe 

Technical College
Ivanka Sabolich, Kent State University
Ishmail Said, Macomb Community College
Rita Sakitt, Suffolk County Community

College
Ronald Severtis, Jr., Ohio State University
Susan Sharp, University of Oklahoma
Steve Shuecraft, St. Charles Community

College
Daniel Schultz, Cayuga Community 

College
Laurence Segall, Housatonic Community

College

Steve Severin, Kellogg Community College
Regina Sewell, Ohio State University at

Newark
Stuart Shafer, Johnson County Community

College
Nadia Shapkina, Georgia State University
Shanta Sharma, Henderson State 

University
Susan Sharp, University of Oklahoma
Jerry Shepperd, Austin Community 

College
Robert Shirilla, Cuyahoga Community

College, Metro
Ed Silva, El Paso Community College
Toni Sims, University of Louisiana,

Lafayette
Karl Smith, University of Maryland, 

Eastern Shore
Michelle Smith, Lakeland Community 

College
William Snizek, Virginia Polytechnic 

Institute and State University
Brian Matthew Starks, Florida State 

University
Evelina Sterling, Chattahoochee Technical

College
Gail Stewart, Tacoma Community College
George Stewart, Santa Rosa Junior College
James Stewart, Columbus State 

Community College
Terrence Stewart, Charles S. Mott 

Community College
Beverly Stiles, Midwestern State University
Steven Stoll, Flagler College
Kell Stone, El Camino College
Brooke Strahn-Koller, Kirkwood 

Community College
Jolene Sundlie, St. Paul College
Teresa Swartz, University of Minnesota,

Minneapolis
Kenneth Szymkowiak, Portland 

Community College
S. Alexander Takeuchi, University of 

North Alabama
Zongli Tang, Auburn University 

at Montgomery
Cheray Teeple, William Paterson 

University
Mary Jo Tenuto, College of Lake County
Robert Thornburrow, Paris Junior College
Ronald Thrasher, Oklahoma State 

University
Gary Titchener, Des Moines Area 

Community College
Robert Torrisi, Cayuga Community 

College
Elizabeth Tracy, Rhodes State College
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Robert Transon, Milwaukee Area 
Technical College

Anne Tsul, City College of San Francisco
David L. Tutor, Oakland Community 

College
Alalazu Ugoji, Bishop State Community

College
Jodie Vangrov, Chattahoochee Technical

College
Connie Veldink, Everett Community 

College
Dennis Veleber, Michigan State University,

Great Falls College of Technology
Daniel Vieira, Moorpark College
Joel Villademoros, El Paso Community

College, Valle Verde
Andrea Wagganer, University of South

Florida
Dean Wagstaffe, Indian River Community

College
Thomas Waller, Tallahassee Community

College
Sheryl Walz, Citrus College
Kat Warner, Green River Community 

College
Margaret Weinberger, Bowling Green State

University

George Weiner, Cleveland State University
Donald Wells, Henderson State University
Stephen Wieting, University of Iowa
Matthew Williams, Boston College
Pamela Williams-Paez, College of the

Canyons
Debra Williamson, Lansing Community

College
George Wilson, University of Miami
Loren Wingblade, Jackson Community

College
Helen Wise, Louisiana State University,

Shreveport
Sandra Woodside, Modesto Junior College
S. Rowan Wolf, Portland Community 

College
LaQueta Wright, Richland College
Lenard Wynn, Moraine Valley Community

College
Lissa Yogan, Valparaiso University
Brenda Zicha, Charles S. Mott Community

College
Herbert Ziegler, Chesapeake College
John Zipp, University of Akron
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